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Literacy Policy



Application of the policy:

This applies to all staff, students, parents, and relevant stakeholders.
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	Spring 2029





Definition
Literacy includes speaking, listening, reading and writing. These skills are essential for students to access the curriculum and participate fully in school life. Literacy is therefore the responsibility of all staff across all subjects, not only English teachers.
Literacy Vision
We want all students to develop strong literacy skills that enable them to succeed academically and contribute confidently in the modern world.
Our focus is on embedding effective strategies for:
· Vocabulary development
· Reading comprehension
· Writing for different purposes
· Oracy and learning through talk
These approaches will be consistently applied across the curriculum.
Aims
We aim to ensure every student develops the literacy skills needed for success in school and beyond. Through this policy students will:
· Communicate effectively across the curriculum.
· Develop accurate spelling, grammar and written expression.
· Build a broad and ambitious vocabulary.
· Read with confidence, fluency and understanding.
· Write clearly for different audiences and purposes.
· Plan, draft, edit and improve their writing.
· Engage critically with texts and ideas.
· Speak clearly and listen respectfully in discussion.

Why Literacy Matters
Vocabulary and literacy are key drivers of academic success.
Research shows:
· Up to 90% of vocabulary is encountered through reading rather than everyday conversation (Snow et al., 1998; Stanovich, 1993).
· Teachers improve comprehension when they model expert reading behaviours, such as questioning, predicting and summarising (Rosenshine, 1997; Oakhill et al., 2014).
· Background knowledge improves understanding of texts (Willingham, 2012).
Improving literacy also supports confidence, motivation, behaviour, wellbeing and attainment.
Rationale
At Taverham High School we believe literacy enables students to understand the world, communicate ideas and learn independently. Strong literacy skills empower students and increase their chances of success in education, employment and life.
Our literacy strategy is informed by Education Endowment Foundation (EEF) guidance, particularly the following seven recommendations:
1. Prioritise disciplinary literacy across the curriculum
2. Provide targeted vocabulary instruction
3. Develop students’ ability to read complex texts
4. Break down complex writing tasks
5. Combine reading and writing instruction
6. Provide opportunities for structured talk
7. Deliver high-quality literacy interventions
These seven recommendations underpin all the aims, guidance and best practice summarised in this policy. (See Appendix 1).
Disciplinary Literacy
All teachers are teachers of literacy. Each subject has its own specialist vocabulary, ways of reading texts and forms of communication.
Students must learn to read, write and speak like experts within each discipline. Teachers therefore model high standards of spoken and written language and explicitly teach subject-specific literacy.
Our disciplinary literacy focuses on four key areas:
· Vocabulary
· Reading
· Writing
· Oracy
Targeted Vocabulary Instruction
Developing vocabulary is central to improving literacy and attainment.
Teachers will support vocabulary development by:
· Identifying and teaching Tier 2 and Tier 3 vocabulary within subjects.
· Explicitly modelling correct use of academic vocabulary.
· Using knowledge organisers, glossaries and displays.
· Teaching spelling through morphology and etymology.
· Exploring word roots and word families.
· Using strategies such as Frayer models.
· Providing repeated exposure through low-stakes quizzing.
Reading
Students must develop the ability to read increasingly complex academic texts.
Teachers will support reading by:
· Modelling expert reading strategies.
· Teaching students to skim, scan, annotate and summarise texts.
· Providing opportunities for paired and collaborative reading.
· Using questioning to deepen comprehension.
· Encouraging students to make predictions, connections and inferences.
· Ensuring texts provide appropriate challenge.
· Promoting reading for pleasure, including through tutor reading.
Writing
Writing allows students to organise and communicate their thinking. All teachers support writing development.
Strategies include:
· Live modelling of writing using visualisers.
· Sharing and analysing high-quality examples and exemplars.
· Breaking complex tasks into manageable stages.
· Providing sentence starters, writing frames and scaffolds where needed.
· Gradually removing scaffolding to build independence.
· Providing opportunities for planning, drafting and editing.
· Maintaining high expectations for presentation, spelling and grammar.
Oracy
Oracy is the ability to express ideas clearly and engage in meaningful discussion. High-quality classroom talk improves learning and supports disadvantaged students.
Teachers support oracy by:
· Providing structured opportunities for discussion and debate.
· Modelling high-quality spoken language.
· Encouraging full-sentence responses.
· Using sentence stems to support discussion.
· Challenging and extending student thinking through questioning.
· Encouraging students to build on others’ ideas respectfully.
· Providing time for thinking before responses.
The Wider School Environment
Literacy development extends beyond the classroom. We promote a language-rich environment through:
· Staff modelling effective communication.
· Displays of vocabulary and high-quality student work.
· A welcoming and well-resourced school library.
· Reading opportunities during form time.
· Visiting speakers and authors.
· Enrichment activities including theatre visits and literary events.
Supporting Students Who Need Additional Help
Some students require additional literacy support. We identify and support these students through:
· Baseline assessments and assessment data.
· Information from feeder schools and parents.
· Targeted interventions including Bedrock Learning, VIPERS, Paired Reading and Pupil Premium Book Club.
· In-class scaffolding and targeted support.
· Monitoring progress and adjusting support where necessary.
· Assessments for exam access arrangements where appropriate.
Supporting Staff
Literacy development is supported through ongoing professional development.
Staff are encouraged to:
· Develop expertise in disciplinary literacy.
· Share effective practice across departments.
· Engage in CPD focused on literacy strategies.
· Work collaboratively with colleagues and feeder schools.
Roles and Responsibilities
Senior Leaders
· Prioritise literacy within school improvement.
· Monitor the quality and impact of literacy provision.
· Provide training and support for staff.
Teachers
· Embed literacy strategies within their subject teaching.
· Model high standards of spoken and written communication.
· Provide opportunities for reading, writing and discussion.
Form Tutors
· Deliver form literacy activities.
· Support tutor reading programmes.
· Promote respectful discussion and communication.
Librarian
· Maintain an engaging library environment.
· Promote reading for pleasure.
· Support literacy programmes and interventions.
Support Staff
· Reinforce literacy strategies during learning support.
Parents
· Support reading and literacy development at home.
· Communicate with school about concerns.
Students
· Take responsibility for improving their literacy skills.
· Engage with reading and enrichment opportunities.
Governors
· Support the school’s literacy strategy.
· Monitor impact through annual reporting.
Literacy Lead
· Coordinate the school’s literacy strategy.
· Lead literacy CPD and share best practice.
· Support departments in embedding literacy.
· Monitor literacy interventions and impact.
Monitoring and Evaluation
The impact of literacy strategies will be monitored through:
· Lesson observations and learning walks.
· Work scrutiny across subjects.
· Analysis of student progress and intervention outcomes.
Review
This policy will be reviewed regularly by the Headteacher and Governors to ensure it remains effective and aligned with current research and best practice.
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A summary of disciplinary literacy strategies in class
	Vocabulary
1. Pre-teach with simple definitions and ask students to chorally repeat back.
2. Put into the context of a sentence.
3. Break down vocabulary into parts (roots, prefix, suffix) to make links with other vocabulary.
4. Use in classroom talk or writing during that lesson.
5. Retrieve within the week and again later in the term. Use dual coding. The more the better!
	Reading
1. Discuss text types and structure – process? information? opinion? Remind students how it is organised.
2. As the expert reader in the room, read the text to the students. Ask them to just listen.
3. Ask students to follow along during the second reading. Model strategies to them such as summarising, clarifying, predicting, and questioning.
4. Dual code key ideas in the text.
5. Respond to the text.

	Classroom Talk
1. Plan why you want students to talk – how will it aid learning? Will it deepen reading comprehension, improve writing or secure learning and recall. Talk needs to be relevant to your subject.
2. Embed choral responses in your classroom. This will build confidence & give students their voice back.
3. Establish routines linking talk to reading and writing (ready to write).
4. Agree on rules for classroom talk. These will need reinforcing until talk becomes part of your lesson.
5. Model talk. Make the vocabulary explicit, use sentence stems and model in your teacher talk.
	Writing
1. Determine what you are writing for. Make the purpose very clear to the students.
2. Model using exemplars from reading, expert writing, and student writing.
3. Use sentence stems and scaffolds such as structure strips to support writers.
4. Use metacognitive strategies to enable students to see where writing is successful and unsuccessful.
5. Ensure students can see incremental improvements and they understand why.








Source Material
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[bookmark: _Hlk123290732]Quigley, A., 2021. Three Pillars of Vocabulary Teaching. The Confident Teacher, [blog] 8 May 2021, Available at: https://www.theconfidentteacher.com/2021/05/three-pillars-of-vocabulary-teaching/
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Improving Literacy in Secondary Schools Guidance Report, Education Endowment Foundation 2019 – p4
DFE Teachers’ Standards Guidance for school leaders, school staff and governing bodies, July 2011 (introduction updated June 2013)

Beccy Earnshaw, Director Voice 21 in Transform Teaching and Learning Through Talk (Gaunt & Stott, 2019)

Accountable talk is based on knowledge (it seeks to be true), reasoning (providing evidence for opinions), and community (listening and showing respect for others) – from the work of Resnick et al (2018)
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Prioritise ‘disciplinary
literacy’ across the
curriculum

Literacy is key to leaming
across all subjects in
secondary school and

a strong predictor of
outcomes in later life.

Disciplinary lteracy is an
approach to improving
literacy across the
curriculum that emphasises
the importance of subject
specific support

Al teachers should be
supported to understand
how to teach students

1o read, write and
communicate effectively in
their subjects.

School leaders can help
teachers by ensuring
training related to literacy
prioritises subject specifcity
over general approaches.

2

Provide targeted
vocabulary instruction in
every subject

« Teachers in every subject
should provide explicit
vocabulary instruction to
help students access and
use academic language.

.

Effective approaches,
including those related to
atymology and morphology,
will help students remember
new words and make
connections between words.

.

Teachers should prioritise
teaching Tier 2 and 3
vocabulary, which students
are unlikely to encounter in
everyday speech

Teachers and subject leaders
should consider which words
and phrases to teach as part
of curriculum planning.

3

Develop students
ability to read complex
academic texts

EH

« Training focused on
teaching reading is likely
10 help secondary school
teachers teach their subject
more efiectively.

To comprehend complex
texts, students need to
actively engage with
what they are reading
and use their existing
subject knowledge.

Reading strategies, such as
activating prior knowledge,
prediction and questioning,
can improve students’
comprehension.

* Stralegies can be
introduced through
modeliing and group work,
before support is gradually
removed to promote
independence.

4

Break down complex
writing tasks

Writing is challenging and
students in every subject

will benefit from explicit
instruction in how 1o improve.

Teachers can break
witing down into planning,
monitoring and evaluation,
and can support students
by modelling each step.

Targeted support should be
provided to students who
struggle to write fluently,

as this may affect writing
quality.

Teachers can use a variety
of approaches, including
collaborative and paired
writing, to motivate students
1o write.

3)

Combine writing
instruction with reading
in every subject

« Combining reading activities
and writing instruction is
likely to improve students’
skills in both, compared o a
less balanced approach.

Reading helps students gain
knowledge, which leads to
better writing, whilst writing
can deepen students’
understanding of ideas.

Students should be taught
to recognise features, aims
and conventions of good

writing within each subject

* Teaching spelling, grammar
and punctuation explicitly
can improve students'
writing, particularly when
focused on meaning

IMPROVING LITERACY IN
SECONDARY SCHOOLS

Summary of recommendations

7

6

Provide opportunities for
structured talk

=

* Tak matters: both in its own
right and because of its
impact on other aspects
of learning.

High quality talk is typically
well-structured and guided
by teachers.

“Accountable talk' is a
useful framework to ensure
talk s high quality, and
emphasises how talk can
be subject specific.

Teachers can support
students by modelling high
quality talk, for example
including key vocabulary
and metacognitive reflection.

Provide high quality
literacy interventions for
struggling students

Schools should expect and
proactively plan to support
students with the weakest
levels of literacy, particularly
inYear 7.

Developing a model of tiered
support, which incre in
intensity in line with need is a
promising approach

Assessment should be
used to match students

to appropriate types of
intervention, and to monitor
the impact of interventions.

Creating a co-ordinated
system of support is

a significant challenge
requiring both specialist
input and whole school
leadership





